Adaptive Practice: Support in the moment

CHECK / MONITOR - @ DIAGNOSE ADAPT

What can the child do, say or show? Where has understanding broken down? What support will help now?
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STEPS TO SUCCESS
REDUCE MEMORY DEMAND Are the steps small enough? Does the child understand A\ SORREEUIE

each step?

Word mats ? number lines / facts ? spellcheckers ? writing frames ? Levels of scaffold: Education Endowment Foundation (EEF)
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Use a set routing and con_sidgr partners carefully. Listen for understanding; VOCABULARY
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What am | being asked to do? What do | know already? Steps to success?
What resources do | need?
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Have they forgotten previously taught key knowledge? Are
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Learning model: Tom Sherrington / Oliver Caviglioli

. CONTENT PROCESS
Forgetting curve: Hermann Ebbinghaus (1885) 1. Let the child attempt the task unsupported. what how
2. Let them try a question / first task step; watch closely. P —— e ——
3. Look for hesitation, errors or where they lose the thread. Find where understanding breaks down. task space

Scaffolds should be temporary.

4. Check instructions and key vocabulary; use choral response / cold call.
EXECUTIVE FUNCTION

Break the task into smaller steps - Use visuals / concrete materials
Reduce distractions - Warn before a change

FURTHER READING Provide a timer
SENSORY NEEDS

EEF '5-a-day’ Could noise, light or visual clutter affect access? Simplify/predict the
environment, adjust the space or use agreed temporary support.
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Promoting independence
through scaffolding

EEF Adaptive Teaching



https://teacherhead.com/2020/03/10/a-model-for-the-learning-process-and-why-it-helps-to-have-one/
https://educationendowmentfoundation.org.uk/education-evidence/inclusive-teaching/adaptations-additional-support
https://educationendowmentfoundation.org.uk/news/what-goes-up-must-come-down-promoting-pupil-independence-through-scaffolding
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send


